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1.1	Background of the Problem
Many countries in the world are committed to the implementation of Sustainable Development Goals. Within these goals, Education has been a major concern of United Nations member countries including Tanzania. It is the commitment of the United Nations Members in ensuring available skilled, competent and educated workforce to champion their socio-economic development, therefore making the world more secure, sustainable and interdependent (Becker & Becker, 2017).
In line with the implementation of the Sustainable Development Goal Number 4 (United Nations, 2015) which requires governments to ensure that everyone "completes free, equitable and quality primary and secondary education, Tanzania like other countries in East Africa Kenya (Khamati & Nyongesa, 2013; Muindi, 2011) and Uganda (Asankha & Yamano, 2011) has made tangible efforts and commitments on Secondary Education. One of the efforts includes the development of the Education and Training Policy 2014 replacing the former Education and Training Policy of 1995. The 2014 Education and Training Policy was developed as a key policy for encouraging Universal Primary and Secondary Education conforming to the commitments made by countries as part of the Sustainable Development Agenda (UNESCO, 2015). Implementation of this policy was strongly accelerated by the major general presidential campaign promises by the ruling party CCM in 2015, where Dr. John Pombe Magufuli, the CCM flag bearer and the current President of Tanzania, vowed to implement the policy (Twaweza East Africa, 2016). Subsequent steps were made after the launch of the national education policy in 2015, where the government made a commitment that from January 2016 pupils will enjoy compulsory 11 years free basic education from Standard 1 to Form 4. In this endeavor, the policy frees parents from any fees and contributions to secondary education. Moreover, with respect to the implementation of the 2014 Education Policy, the government, On November 27, 2015 the Tanzanian government issued Circular 5 which implements the Education and Training Policy 2014 (​http:​/​​/​www.moe.go.tz​/​index.php?option=com_docman&task=doc_view&gid=108&Itemid=617" \t "_blank​) and directs public bodies to ensure that secondary education is free for all children. This includes the removal of all forms of fees and contributions by stating that: 
“Provision of free education means pupils or students will not pay any fee or other contributions that were being provided by parents or guardians before the release of new circular.”
However, while most fees are covered, including exam fees, some indirect costs will still remain for example: for school and sports uniforms and learning materials such as exercise books and pens. With this Circular, the government has gone beyond its Constitutional obligation to provide free, quality primary education (​http:​/​​/​www.right-to-education.org​/​resource​/​right-education-country-factsheet-tanzania-and-zanzibar​) and brings Tanzania in line with the target of Sustainable Development Goal 4 (​http:​/​​/​www.un.org​/​sustainabledevelopment​/​education​/​" \t "_blank​) which requires States to ensure that everyone “completes free, equitable and quality primary and secondary education” (URT, 1977).
The abolition of school fees at the secondary level has increased enrolment and attendance, as occurred in 2002, when primary education was made free and the primary net enrolment rate jumped from 59% in 2000 to 94% in 2011. 
Although this commitment to educate every Tanzanian child to secondary level represents a milestone in the country’s history, access is not the only challenge facing Tanzania’s education system. The quality of education is also critical. There is no value to citizens or the country overall if children are in school but they are not learning (Twaweza, 2014). The level of fees charged varied between countries and between schools. Sources suggest that fees represented a significant proportion of household expenditures on primary education in sub-Saharan Africa, anywhere from one-third in Ghana to one-half in Ethiopia (Kattan and Burnett: 2004). According to a study of Bangladesh, Nepal, Sri Lanka, Kenya, Uganda, and Zambia, undertaken by the United Kingdom’s Department for International Development (DFID), education spending is second only to food expenditures (Kattan and Burnett:2004, 17). Prior to elimination of fees in Uganda and Zambia, households spent 33 percent of their discretionary expenditure on education (Boyle et al. 2002). 
In Bangladesh and Nepal, households pay 32 and 17 percent, respectively. In Egypt, parents pay an average of 10 percent of their annual expenditures toward education (Moreland et al., 1996). On average; the poorest 40 percent of the population in developing countries spends 10 percent of household income on costs for primary school (Oxfam 2001). Field studies undertaken in 2001 in Tanzania, Ghana, and Zambia show that school fees as a percentage of household income and/or expenditures and as a percentage of total spending on primary education was very high (Oxfam 2001). In Tanzania, families interviewed indicated that they paid between US$8 and US$16 per year (the equivalent of one to two months’ agricultural wages) to send one child to school. Poor families in Ghana can expect to pay one month’s earnings to send one child to primary school. In China, the potential cost of education represents 12.2 percent of household expenditures, with the richest quartile spending 6.6 percent and the poorest quartile spending 47.1 percent on education (Wang, 2001; as cited by Bray et al., 2004). In 2001, parents and teachers in Tanzania said that inability to pay fees was the principal reason children did not attend school (Oxfam 2001). Zambia’s Central Statistics Office estimated that at least 45 percent of children who drop out of school did so because they could not pay school fees (Tembo & Ndhlovu 2005).
 Given the effect of fees on access, many policy makers, educators, and development economists have raised concerns about such financial barriers to primary education, and have advocated in favor of “free” primary education, with UNICEF spearheading a School Fee Abolition Initiative (SFAI) since 2005 (World Bank, 2009). In addition, political parties in several developing countries have used school fee abolition as a popular campaign pledge as in Malawi, Uganda, and Kenya (Al-Samarrai, 2003; Vos et al., 2004; World Bank, 2009). Given the substantial share of household income that is spent on school fees, it is not difficult to appreciate the popularity of such pledges.
.

1.2	Statement of the Problem
The new Education and Training Policy version of 2014 extends the removal of fees from primary to lower secondary education - Basic Education. The policy has put into action following the Education Circulars (number 5 and 6 of 2015 and 6 of 2016) which directed the implementation of fee free Basic Education (FFBE). With this Circular, the government has gone beyond its Constitutional obligation to provide free, quality primary education (​http:​/​​/​www.right-to-education.org​/​resource​/​right-education-country-factsheet-tanzania-and-zanzibar​) and brings Tanzania in line with the target of Sustainable Development Goal 4 (​http:​/​​/​www.un.org​/​sustainabledevelopment​/​education​/​" \t "_blank​) which requires States to ensure that everyone “completes free, equitable and quality primary and secondary education”. The abolition of school fees at secondary level has increased enrolment and attendance, as occurred in 2002, when primary education was made free and the primary net enrolment rate jumped from 59% in 2000 to 94% in 2011. With this remarkable change that has been made to Tanzania educational policy the acceptance has been seen to be great to the society and to many educational stakeholders who play their role in ensuring that students attend to schools and get their free education. 
The problem of poor performance in examinations is costly for any country since education is a major contributor to economic growth (Atkinson, 2000). Now over three years since government implemented free fees to secondary education. Regardless of these efforts made to the educational policy still there are massive failure of students in their examinations which has triggered for the need of this study to investigate on the effectiveness of free education to secondary school students’ academic performance in Kinondoni district. 
1.3	Purpose of the Study
The main purpose of this study was to investigate the contribution of fee-free education to students’ academic performance in secondary schools of Tanzania.
1.4	Research objectives
The objectives of this research were as follows:

i.	  To examine the contribution of fee free Education Policy on enhancing Students academic performance in Kinondoni district.
ii.	To explore school aspects that has been covered by fee free Education Policy.
iii.	To identify challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district. 
1.5	Research Questions
i.	What is the contribution of fee free Education Policy on enhancing Students academic performance in Kinondoni district?
ii.	In what ways the school’s aspects are covered by fee free Education Policy?
iii.	What are challenges facing schools towards implementing fee free Education Policy in Kinondoni district?
1.6	Scope of the Study
 This study investigates the contribution of fee free educations to students’ academic performance in Kinondoni District were by public secondary schools in Kinondoni district were randomly selected. The study considered both literature-based data as well as empirical data which was observed and collected from the field. Schools were randomly selected and considered as representative sample that would fulfill the major goal of this study. Specifically, the respondents were form one to form four students (n=50), heads of schools (n= 10), teachers (n=50) and Educational Officers from Kinondoni District (n=1) as well as chief district school inspector (n=1).

1.7	Significance of the Study
The study findings provide insights to policy decision makers and curriculum developers, the government and other stakeholders regarding fee free education in secondary schools in Tanzania. 
The study shade light on the various challenges faced education stakeholders in the provision of fee free education and provide suggestions to address those challenges as well as improve the education quality in secondary schools. The challenges revealed were inappropriateness in the students and teacher’s ratio, unavailability of books to accommodate all students, there are students overcrowd as well as inadequate teaching and learning materials.
Moreover, the study contributes to the body of knowledge regarding school aspects that has been covered by fee free Education Policy, contribution of fee free Education Policy on enhancing Students academic performance as well as challenges facing schools towards the implementation of fee free Education Policy based on Tanzania’s experience.
.
1.8	Limitation of the Study
           This study encountered some limitations. Firstly time, it was difficult for the researcher to collect all the necessary information since some of the fact required extensive study using a larger sample. Apart from the result obtained through questionnaires; more time was needed to study the behavior of respondent. To make the study possible, the researcher used of several methods of data collection this conquered the problem and maintained the validity of the study. Secondly, due to lack of enough fund needed to reach all the schools in Kinondoni district, the researcher randomly selected some schools as sample where this research conducted. However, the sample sufficed the research focus. Thirdly, the respondents would likely to respond to the questionnaires given by giving pleasant responses in order to look smart and that do their responsibilities very well. To solve this more than one data collection method were used. 

1.9	Operational Definition of Terms
The following are the key operational terms used:

Fee-Free education: in this study the term fee free education means the efforts that the governments put to ensure that education is freely accessible from primary to secondary level, where by all school aged children are supposed to get the basic eleven (11) years of education by making parents not to pay tuition fee.
Academic Performance: in education is an incredible way to engage with students in stimulating learning and inspire interactive learning and experiences that make a difference and leave a lasting legacy (Morsha, 2000). Also, is seen as the level of performance in a particular field of study. Higher scores indicate better academic performance. 
1.10	Theoretical Framework



























Figure 1.1: Conceptual framework of the study
Source: Developed by researcher (2019)
The conceptual frame work suggests that towards successful contribution of fee-free education to students’ academic performance in secondary schools of Tanzania, aspects covered by fee free education policy, contribution of fee free education policy as well as challenges facing implementation of FFE must be well addressed.  
Therefore, the figure 1 above was employed in this study to recap the contribution of fee-free education to students’ academic performance in secondary schools in Kinondoni district. The arrows indicate critical component in the framework that define how well FFE policy produces the outcomes and meet stakeholders’ needs. 
1.11 Organization of the study
This study has been organized into five chapters. Chapter one introduces what the study is all about and clearly establishes the nature of problem which led the study to be of great importance. Chapter two covered literature review, it highlights findings from other scholars on the same problem and hence set a base upon which this report id developed. it also includes definitions of key terms, theoretical and empirical review and conceptual framework of the study. Methodology employed in this study has been explained in chapter three; it involves research design, research approach, sample and sampling procedures, research instruments, data analysis procedures, validity and reliability of data and ethical considerations. Chapter four describes the study findings, the analysis of the findings and the discussion of the study finding. Chapter five highlights the study summary, the conclusion and recommendations which finalize the actual study which has been undertaken with specific additional areas for the undertaking of other studies in the future.









This chapter presents definition of the key terms, an overview of the theoretical review that guided the study, discussion of the related literatures to the study done outside and in Tanzania and concludes with the gap of knowledge as well as conceptual framework.
2.2	Theoretical Literature Review 
2.2.1	The Concept of Fee- Free Education
Pressure on governments in Sub-Saharan Africa (SSA) to expand secondary education is growing. Increasing numbers of students flowing from expanded primary education and the need to improve the educational levels of the labor force to benefit from a globalizing economy make it inevitable that governments in SSA will turn their attention to expanding and improving secondary education (Alvarez, 2003; Mulkeen, 2005; World Bank, 2005). The dilemma these countries face is multifaceted. Many countries will need to continue to devote resources to expanding and improving primary education to achieve the goals of Education for All. A realistic conversation about greater access to secondary education in Sub-Saharan Africa will need to confront the present status of education systems in terms of their capacity to sustain the growth and improvement of primary education, as well as their existing limitations in terms of capacity and financing to simultaneously expand and improve secondary education.
There is consensus in the literature that secondary education long neglected is now the fastest growing segment of the education sector (UNESCO 2005; Mulkeen 2005; World Bank 2005; Gropello 2006; World Bank 2007). In many countries, movement away from seeing primary education as the terminal level of education towards policies that envision widespread completion of junior secondary and upper secondary as the goals of education system development is well underway, but has only recently begun in Sub-Saharan Africa (De Ferranti 2003; World Bank 2005). Many challenges to expanding secondary are particular to, and particularly pronounced in SSA. This paper looks at the mounting demographic pressure to expand secondary access and contrasts it to the limited ability of current education systems to produce and deploy the necessary numbers of teachers to respond to that pressure. Education is a cornerstone of economic growth and social development and a principle means of improving the welfare of individual (World Bank, 1990). Illiteracy has been identified as a fact that imposes both relative and absolute burden on the national economic well-being (World Bank, 2005). The concept of universal primary education can be traced to 1948 when the United Nations declared education as a basic right for all. This meant that education was to be availed to all irrespective of social class, sex, colour, religion, tribe and race (Mukathe, 1999). The 1948 declaration was further stressed at the 16th session of the United Nation General Assembly held between 1961 and 1962, which identified illiteracy as the main barrier to social and economic growth of Third World Countries, Kenya included (Micheni, 1993).
Secondary education is the stage of education following primary school. Secondary education is generally the final stage of compulsory education. However, secondary education in some countries includes a period of compulsory and a period of noncompulsory education. The next stage of education is usually college or university. Secondary education is characterized by transition from the typically compulsory, comprehensive primary education for minors to the optional, selective tertiary, "postsecondary", or "higher" education (e.g., university, vocational school) for adults. The government recognizes that the elimination of poverty, promotion of human rights and attainment of sustainable development are noble goals but which cannot be realized, without placing education at the core of national development agenda. The Universal Declaration on Human Rights (1948), the World Conference on Education for All and the World Education Forum (Dakar, Senegal, 2000), are manifestation of realization by the international community of the strategic role that education can play towards the achievement of those goals. While the Universal Declaration of Human Rights embraced education as a basic human right, the Jomtein Conference not only built consensus on what constitute EFA but also set specific EFA goals and targets. The consensus was that EFA, as a strategy for the development and provision of quality basic education for all, encompassed not only Universal Primary Education (which was essentially formal schooling) but also secondary education, literacy and life skills programmes and mass education (complementary learning processes that take place out of school set-up), including non-formal education, adult and continuing education (MOEST, Kenya, 2001). The EFA targets, as articulated at Jomtein Conference and reaffirmed at the World Education Forum in Dakar are:
	Expanding and improving comprehensive early childhood care and education, especially for the most vulnerable and disadvantaged children;
	Ensuring that by 2015 all children, particularly girls, children in difficult circumstances and those belonging to ethnic minority, have access to and complete, free compulsory primary education for good quality;
	Ensuring that the learning needs of all young people and adults are met through equitable access to appropriate learning and life-skills programmes;
	Achieving a 50 per cent improvement in levels of adult literacy by 2015, especially for women, and equitable access to basic and continuing education for all adults;
	Eliminating gender disparities in primary and secondary education by 2005, and achieving gender equality in education by 2015, with a focus of ensuring girls‘full and equal access to and achievement in basic education of good quality.
	Improving all aspects of quality of education and ensuring excellence of also that recognized and measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential life skills (UNESCO, 2005).
This National Action Plan on Education for All is a culmination of the diverse but coordinated policy initiatives and implementation strategy that the government, as a signatory to the international protocol establishing EFA, has consistently pursued in response to Jomtein Conference of 1990. This is reflected in a number of National Policy Documents. The Master Plan on Education Training (1998) which has laid a framework for education sector reform, affirmed that Kenya was committed to achieving the goal of education for all. It highlighted low participation and retention rates poverty as well as issues of quality and relevance as critical factors to be addressed in the plan. The National Poverty Eradication Plan (1999) re-affirmed further government of Kenya’s commitment in increasing opportunities for the poor to access primary education. 
A comparison of the three East African Countries (Kenya, Uganda and Tanzania) shows that Kenya is the only country that has seen a decline in enrolment in the last decade and a half despite having been the leader in the 1990‘s. In fact, in 1990, the proportion of primary enrolment in Kenya was about 40 per cent points below the level in Uganda. Arguably, Tanzania and Uganda have more pro-active policies for basic education subsector compared to Kenya. These two countries designed policies and special programmes for the sub-sector that have really been responsible for the steady increase in access in these countries. Uganda in 1997 initiated a programme called Complementary Opportunity in Basic Education (COBE) which has seen an increase in enrolment that had more than doubled to 7.9 million in 2007 (Nawaguna, 2008). COBE also caters for girls out of school and over-aged children. Much as it is experiencing problems like overcrowding in primary schools, it has been instrumental in bringing Uganda close to achieving UPE. Tanzania also launched a free education policy under the Complementary Basic Education in Tanzania (COBET) in January 2002, more or less drawing on the experience of Uganda.
2.2.2	Rationale of Free Education
Fee free education is a one strategy to eliminate the problem of exclusion and marginalization of the children, youths and adults to have access in education (UNESCO, 2009). The strategy responds to the global declaration of human rights and opportunities to have access in education. For example, the strategy is one of the 2000 Dakar’s objectives to achieve universal primary education and the development and education strategy reforms of Millennium Development Goal focus on poverty alleviation. Thus, the emphasis is on inclusion education that responds to different learning needs and removing exclusion to ensure equity and equality for children from the poor and disadvantaged communities – for quality education. The box below provides examples of poor and disadvantaged groups that need inclusion.
2.2.3	Free Education in Developing Countries
The Global Education Monitoring Report (2016) paints a gloomy picture of the state of education in the world. It states “on the current trends, universal primary completion will be achieved in 2042, universal lower secondary completion in 2059 and universal upper secondary completion by 2084”. (UNESCO: 2016, 17). The report also states that as of 2014, around 25 million children worldwide were not expected to attend school (UNESCO: 2016, 178). Most of these children who are from poor families and one of the reasons for not attending were the cost of schooling. Free education is necessary to ensure that children of the poor and the vulnerable can access education. In many developing countries parents spend a significant amount of their income to send their children to school. Although in most countries’ governments pay teacher’s salaries, public schools were dependent on school fees, often couched in terms of contributions, for construction and carrying out school repairs. Parents also must purchase school uniforms, textbooks, exercise books and other school requirements.
The level of fees charged varied between countries and between schools. Sources suggest that fees represented a significant proportion of household expenditures on primary education in sub-Saharan Africa, anywhere from one-third in Ghana to one-half in Ethiopia (Kattan and Burnett: 2004). According to a study of Bangladesh, Nepal, Sri Lanka, Kenya, Uganda, and Zambia, undertaken by the United Kingdom’s Department for International Development (DFID), education spending is second only to food expenditures (Kattan and Burnett:2004, 17). Prior to elimination of fees in Uganda and Zambia, households spent 33 percent of their discretionary expenditure on education (Boyle et al. 2002). 
In Bangladesh and Nepal, households pay 32 and 17 percent, respectively. In Egypt, parents pay an average of 10 percent of their annual expenditures toward education (Moreland et al., 1996). Poor families spend a larger proportion of household income on education than do non-poor households. On average, the poorest 40 percent of the population in developing countries spends 10 percent of household income on costs for primary school (Oxfam 2001). In 2001, the poorest 20 percent of the population in Malawi paid more in absolute terms than the richer income groups, except for the wealthiest 20 percent (World Bank 2004b). Field studies undertaken in 2001 in Tanzania, Ghana, and Zambia show that school fees as a percentage of household income and/or expenditures and as a percentage of total spending on primary education was very high (Oxfam 2001). In Tanzania, families interviewed indicated that they paid between US$8 and US$16 per year (the equivalent of one to two months’ agricultural wages) to send one child to school. Poor families in Ghana can expect to pay one month’s earnings to send one child to primary school. 
In China, the potential cost of education represents 12.2 percent of household expenditures, with the richest quartile spending 6.6 percent and the poorest quartile spending 47.1 percent on education (Wang, 2001; as cited by Bray et al., 2004). In 2001, parents and teachers in Tanzania said that inability to pay fees was the principal reason children did not attend school (Oxfam 2001). Zambia’s Central Statistics Office estimated that at least 45 percent of children who drop out of school did so because they could not pay school fees (Tembo and Ndhlovu 2005). Given the effect of fees on access, many policy makers, educators, and development economists have raised concerns about such financial barriers to primary education, and have advocated in favor of “free” primary education, with UNICEF spearheading a School Fee Abolition Initiative (SFAI) since 2005 (World Bank, 2009). In addition, political parties in several developing countries have used school fee abolition as a popular campaign pledge as in Malawi, Uganda, and Kenya (Al-Samarrai, 2003; Vos et al., 2004; World Bank, 2009). Given the substantial share of household income that is spent on school fees, it is not difficult to appreciate the popularity of such pledges.
2.3	Theories which relates to the study 
2.3.1	Attribution Theory 
This study was guided by Attribution Theory. The word attribution means to explain by indicating a cause. It is the process by which individuals explain the causes of behavior and events. Attribution Theory is a motivational theory determining how the average person constructs about the meaning of an event based on individual’s motives to find the cause his/her knowledge of the environment. There are two basic types of attributions made, these are internal which are dispositional that is persons inherent qualities of mind and behavior and external which are situational that is includes set of circumstances in which one finds oneself.  Weiner; (1992) advocates that most explanations for success or failure have some characteristics which are, whether the cause of failure is within the person or outside the person the second being whether the cause is seen as stable or unstable, controllable or uncontrollable.
Attribution Theory assumes that people attempt to maintain a positive self-image (ibid). This means that when students do well in examinations they are likely to attribute their success to their own efforts or abilities, but when they perform poorly they believe that the failure is due to factors which they have no control, that is external factors such as inadequate teachers, infrastructures and poor parent involvement to their education.
Also, Attribution Theory influences learners’ perceptions and deals with four explanations for success and failure that is achievement these are ability, efforts, luck and task difficulty. These explanations predict performance of the student as poor or good. Ability and efforts are internal while luck and task difficulty are external. Ability is stable, efforts is unstable. Luck is uncontrollable but task difficulty is controllable since can be adjusted by the individual who sets it. In the Attribution Theory, there is one important idea which is the locus of control (Bandura, 1997). Locus of control is defined as a subjective personal belief that the extents to which one’s action determine outcomes (Weiner, 2000). Locus of control can be internal or external to the individual. 
A student with external locus of control believes that external forces such as shortage of teachers, infrastructures and poor parent involvement cause his/her poor performance. While a student with internal locus of control believes that internal forces like ability and efforts cause his/her good performance. Students who are high in internal locus of control perform better in examinations than students of the same intelligence who are low in internal locus of control (Shell, Colvin & Bruning, 1995). Students who believe that success in school is due to external factors such as luck, shortage of teachers, infrastructures and poor parent involvement do not work hard because they have no confidence in their ability (Bandura, 1997).
Relevance of the Theory to the Study: The theory changes the mind sets of students who are always believing that good performance can be attained due to external locus of control only like conducive infrastructure, enough and qualified teachers as well as full parent participation to their academics, but there can be shortage or lack of teachers, infrastructures and parent participation and still one can perform better as he/she has ability and puts effort on academics. Ability and effort are internal qualities a person has.
2.4	Empirical Literature Review
2.4.1	The Implementation of Fee-Free Education
A study by Daven (2008) explored if there was implementation of fee free primary education not Babati district, Tanzania. It explored stakeholders’ perceptions regarding the costs and challenges that inhibited children’s access in education. Through semi structured interviews with households, primary school children, and teachers the data were collected and the results showed parents contributed significantly for their children’s primary education. There were costs of school uniform, teaching materials and different contributions to support operation. Children experienced regular harassment by school leaders who sent them home to collect fees from their parents. This practice was contributing to students’ drop out and some poor parents not sending children to school. Such situation led to the conclusion that ‘primary education is not free in Tanzania’ (p.18). The researcher expects to adopt the methodology and research approach to the present study.
HakiElimu (2017, March) surveyed 910 participants in seven districts including Njombe, Mpwapwa, Korogwe, Kilosa, Sumbawanga, Muleba, and Tabora Urban in Mainland Tanzania to explore stakeholders’ views about the merits and demerits of implementing fee free education policy and practices of spending grants and subsidies to facilitate the policy. There were primary and secondary randomly sampled schools for which teachers, heads of schools, School committees and boards were interviewed about the implementation of the policy. Likewise, different views were obtained from parents, teachers, government officials including DEDs, DEOs and Chairpersons of Councils, school managements through focus group discussion. The study revealed the following: The education policy needed preparation before its implementation to avoid the challenges affected other countries that implemented the policy. Such challenges are related to issues of equity, quality politics and financing. It was found in those countries that children needed more that financial and non-financial help to realize their expectations. Abolition of school fees in Tanzania necessitated the government to bear the costs education for every child. In practice, a number of activities that were supported by parents including financial contributions and digging base for school buildings stopped and schools struggled to calculate how to use the meager capitation grants from the government. As a coping strategy to meager capitation funds, schools continued to collect contributions from the parents. For example, the report indicated that:
Kagoma Primary School, in Muleba, received capitation of 840,376 shillings during 2015 for 586 pupils, an average of 1,434 shillings per pupil per year. The amount was clearly not adequate to provide quality education. Parental contribution during the year amounted to 775,000 shillings, an average of 1,322 shillings per pupil. The school also received 740,000 from the member of the parliament for the district which was used to construct a toilet block. The total funds collected by the school in 2015 amounted to 2,355,376 shillings. (HakiElimu, 2017. p15). 
Given this strategy, it was reported that although the heads of schools indicated that students were not sent home, findings revealed that children were continuously sent home by the school governments to collect the contributions from their parents or guardians. Instead, children were roaming on streets afraid to meet their parents and at the same time to return to schools without the required amount of money. The most affected children were from the poor families.
Moreover, the school’s management appreciated the new approaches of spending the money (HakiElimu, 2017). However, they appeared disagreed that the education policy provided guideline that had limited items for the schools and it restricted them from seeking support from parents. For example, the schools cultivated some crops, which provided mid-day meals for children, and sold them to obtain money for buying files, stationeries, and paying water and electricity bills. The capitation grant does not consider some of these important operational charges. Adding, the report indicated that stakeholders including parents and teachers were supporting the fee free education policy. However, they raised the argument there were limited participation of stakeholders prior to the onset of the education policy that created misinterpretation of the policy. Regarding challenges of implementing the fee free education policy included the ways school management use the received capitation funds. It was noted that, although the government issued the funds to districts with guidelines, the report showed that there are not clear ways to ensure the funds are not misused at the level of a school. However, in practice the heads of schools have the problem on how to operate activities, which in the past relied on the fund’s allocation and parents’ contributions, citing examples of the missing allowances for school committees and boards (HakiElimu, 2017).
The results reported the impact of implementing fee free education in Tanzania. Firstly, the study revealed that there was enormous increase in enrolment for basic education during SEPD and PEDP. The increase differed by schools: for example, Muleba, class I enrolment rose by 68% from 81 to 136 in 2015and 2016 respectively. Secondly, there was signs of declining quality of education augmented by the lack of classrooms, increased teaching loads among primary school teachers, shortage of schools, and shortage of teaching resources (HakiElimu, 2017a). Thirdly, the quality of education was affected by declining teachers’ performance and motivation, great teacher-pupil ratio and overcrowded classrooms (HakiElimu, 2017b).

Another impact of fee free education according to HakiElimu (2017, march) was that although fee free education focuses on addressing equity and equality issues in the provision of education, the issues appeared to be not serious considered because the parental responsibilities are still unbearable among the poor and excluded children: street children, HIV/AIDs affected children, children in conflicts zones and remote populations. According to the Government Circular No. 3, the parental responsibilities fall in the following costs: health expenses, travel to and from school, mid-day meal for day students and those in hostels, exercise books, and ruler, pens and pencils and schools’ uniforms. The report indicated that parental costs calculated were ten times compared to the government’s capitation grants provided to the schools for T Shillings 6000/= per child annually. Similarly, Kattan (2006) noted that when the direct and indirect charges are combined, the parents spend about 13, 000 T Shillings for her children schooling per year. The most affected were the poor families and the study recommended to review the costs. Moreover, the study recommended that heads of to the government to educate stakeholders on the education policy because schools heads showed limited understanding of fee free education and basic education
2.4.2	Fee-free Education on Academic Performance 
Odumbe, Simatwa & Avodo; (2015) carried a study on factors influencing students’ academic performance in day-secondary schools and found that absenteeism of students from school, low family income something which make the family fail to support the student in terms of school needs like school uniforms, exercise books, pen and food, long distance travelled by students to school and back makes the students to become tired and lose concentration to studies, entry behavior and attitude of students towards the school it was revealed that most of the students enter secondary schools with poor entry behavior which the government has set contributes to poor academic performance.
Chowa, Masa and Turker (2013) studied on parental involvement`s effects on academic performance in Ghana, and found that parental involvement influences academic performance in terms of grades, classroom behavior student’s aspiration and school completion. According to them, parental involvement depends on socio-demographic factors such as level of education and marital status and economic factors. In the study they investigated on home based parental involvement like helping students with homework, taking with them about school, expressing expectations, encouraging school success and providing facilities necessary for learning and they looked at parental involvement school based like volunteering at school like contributing in terms of money and building materials, and participating physically to the construction of various infrastructures. Another example of school based parental involvement dealt was participating in school events such as school meetings, and school organization and communicating with teachers about students’ academic progress.  
Also, another study on parental involvement as among the factors that affect students’ academic performance and came out with suggestion that parents should take a leading in supporting their children’s educational endeavors since they are the first educators to expose them to the academic world (Mutodi & Ngirande, 2012).  
According to Reche, Bundi, Riungu, and Mbugua (2012) inadequate monitoring of head teachers, poor prior preparation for teachers to teach, lack of motivation for teachers, large teaching load, absenteeism by both teachers and students, students’ lateness to school, contribute to poor academic performance. Sending students’ home for various reasons such as school fees and indiscipline cases make students to miss valuable learning time, sporadic and chronic absenteeism, shortage of teachers and libraries are some of the factors that contribute to poor academic performance for students do not get full dose of the subject content (Karue & Amukowa, 2013). According to Mwenda, Gitaari, Nyaga, Muthaa, and Reche; (2013) investigated on factors contributing to students’ poor performance in mathematics in public secondary schools in Tharaka south district, Kenya and found that the problem is caused by inadequate teaching force that is most of schools were found to have shortage of teachers, students` absenteeism, poor entry marks, and poor assessment techniques as well as teaching methods applied by teachers. Poor learning styles employed by students are among the factors that contribute to students` poor academic performance. Learning style is the way in which learners deal with study approaches through tasks given to produce good results (Richardson, 2011). According to Hassanbeigi, Askari, Nakhajavani, Shirkhoda, Barzegar and Fallahzadeh; (2011) learning style include time management, concentration on studies, memory of the learnt material, study aids, and note taking.
Beyessa (2014) found that poor academic performance was caused by poor proficiency in English language for learners was a barrier to grasp the concepts of the subject matter being taught. Also, absence of important facilities such as laboratory, library, enough classrooms, and technicians led to poor performance in science subjects. Olayiwola (2011) argues that poor performance is a result of bad attitude to studies, having many peer groups, involving in too much sport activities.
Lezotte (2010) emphasizes that, the family and community involvement in education of young people through a variety of activities that demonstrate the importance of education and show support and encouragement of learning. This means that if the family and community at large are not involved in the provision of education to learners in the way suggested, learners may not pay attention to what is being taught and hence perform poorly in academics. Clark and Schroth (2010) as quoted by Remali, Ghazali and Kee (2013) contends that lack of both intrinsic and extrinsic motivation to learners leads to poor academic performance. Intrinsic motivation it means behaviors that are done out of pleasure or for the sake of enjoyment. Extrinsic motivation refers to behaviors that are done to achieve a goal. 
2.5	Challenges of Fee-free Education
Nonetheless, Kattan (2006) argued that the removal of fees in schools leads to challenges related to issues of sustainability, persistent of disparities – equity and equality, informal collection of school and other related fees, issues related to availability and quality of teachers, and tradeoffs in expanding access and improving the quality of education. For instance, there was a challenge to maintain the quality of education with the increase of enrolment, repetition and dropout rates. The question of continued disparity creates gender and equity gaps between remote and urban populations. Equally, many countries attempted to implement the education policy of fee free basic education faced the shortage of teachers. They had problems of recruiting new staff, and running in-service training.
Further, it was found from the study that the school fees were the major obstacle for millions of children to enroll and complete primary education globally. It reported the caution for countries intending to abolish school fees based on Malawi and Uganda experiences that the policy needs serious planning to avoid the overwhelming impact to the system of education. Kattan viewed that the limited knowledge about the link between education and industry among parents, the walking distance to and from school as well as to the exposure to job opportunities contribute to the children not to enroll in schools. Furthermore, the study added that issues that contribute girls’ rates of enrollment included the availability of teachers, daycare facilities, latrines and water, and the flexibility and supportive school calendar, school cultural values and norms.
2.6	Benefits of fee Free Education 
Despite Kattan’s (2006) benefits of school fees in the provision of education, as highlighted: (a) fees are necessary because of government fiscal inadequacy and inequitable education spending; (b) fees are justified to offset government failure to provide services; and (c) fees increase the involvement of paying parents in schools and in their children’s education. Many countries worldwide, are changing the education system to make it free especially for primary and lower secondary education. It was found that countries such as Malaysia, Republic of Korea, and Sri Lanka, combined the school fees policy and interventions to achieve their mission on Education for All and the following results were noted:
(i)	The government had the primary responsibility for education 
(ii)	There was high allocation of government budget to primary education
(iii)	The government adopted cost-effectiveness measures 
(iv)	There was an automatic promotion and double-shifting in schools which increased the internal efficiency and cost saving 
(v)	Direct tuition fees were eliminated 
(vi)	Teaching and learning employed the mother tongue 
(vii)	Introduction of school feeding programs
The findings suggest that for a successful fee free primary education, the government should not avoid investing heavily in education to ensure inclusive and quality education for all. For instance, it was highlighted in the study that some of the determinants of a child to be enrolled in school:
Determinants of enrollment … are household income, schooling costs, presence or absence of schools, community involvement, transportation, education quality and relevance, parental education, having a learning or physical disability, cultural values and norms, and the opportunity costs of attending school (p.14).
2.7	Research Gap
Literature reviews enclosed clarification on ideas of fee-free education. Thus, from all the clarification it revealed that, fee free education is important in enhancing student’s academic performances in other words, fee free education is extremely essential since it promotes equality to all students. Relevant theory has been reviewed, and the discussions made in relation to fee free education policy. 












This chapter discusses important aspects that enabled the attainment of the research objectives. The main aspects of concern include research design, target population, sample and sampling procedures, research instruments, validity and reliability, data analysis and lastly ethical considerations.
3.2	Research Approach
In this study, mixed method approach was used whereby, both quantitative and qualitative data collection procedures and analyses were employed (Creswell, 2012). This is due to the fact that there was a need of huge data (qualitative approach) and deeper understanding of the problem (quantitative approach) so as to increase the study accuracy (Ezerberger & Prein, 1997). Again, it answered question from a number of perspectives and ensure that there were no ‘gaps’ to the information collected. This is because one methodology would not provide all the information required, besides the variation in data collection led to greater research validity. 
3.3	Research Design
The study engaged survey research design so as to describe systematically a phenomenon regarding the contribution of fee-free education to students’ academic performance in Kinondoni District. According to Creswell (2004), survey research design is a procedure in quantitative research in which investigators, administer a survey to the sample or to the entire population of people to describe the attitudes, opinions, behaviors or characteristics of the population.
For this reasons, experiences, views or opinions, thick and in-depth information from the respondents were highly required in order to obtain facts as well as accuracy of the study. Also, this design enabled the researcher to interpret the meaning of the data by relating results of the statistical test back to past research studies.
3.4	Area of Study 
The study was conducted in Kinondoni particularly secondary education department. The researcher opted to carry out the study in the particular area since Kinondoni is one of the districts in Dar es Salaam with big number of public secondary schools compared to other districts. Furthermore, the district is more familiar to the researcher, and hence will facilitate the collection of the data easily. The issue of familiarity to a research site is also supported by Gebretsadik (2012). 
3.5	Population of the Study
A target population in research refers to the larger population to whom the research results are to be generalized (Johnson & Christensen, 2010). The target population in this study included heads of schools, teachers and students from different secondary schools in Kinondoni district, education officer, and chief district education inspector at Kinondoni. Teachers are the key factor in the facilitation and control the process of teaching and learning in the schools. Education officer was involved because they are acting as educational administrators. Students were involved in this study because were the key informant on the issue of improved academic performance.
3.6	Sample and Sampling Procedure
Since, it was not possible to include the whole population in this study, a sample were taken. The size of the study sample and the procedure were employed to obtain it, were streamlined by the purpose of the study, the nature of the population and the type of data collected and analyzed (Omary,2011). The study purposively employed a sample of 112 participants. These participants comprised one (1) District Education Officer (DEO), one (1) Chief District School Inspector (CDSI), ten (10) head of school teachers, fifty (50) teachers as well as fifty (50) students. Summary of the study sample is indicated in the Table 3.1 below.
Table 3.1 Category and Number of Respondents Involved in the Study
Category of respondents                                              Number of respondents
District Education Officer                                                            1
Chief District School Inspector                                                    1
Head Teachers                                                                             10
Teachers                                                                                       50
Students                                                                                       50







Kothari (2004) defines sampling techniques as the techniques or procedures that the researcher would adopt in obtaining the participant (respondent) for the study from the given population. In due regard, the study employed simple random sampling as well as purposive. Purposive sampling entails that, the researches purposely target a group of people believed to be reliable for the study (Kombo & Tromp, 2006). The power of purposive sampling lies in selecting information for in depth analysis related to the central issues being studied. In due regard, district education officer, and chief district education inspector as well as heads of schools was purposively selected. These particular groups were chosen because they have important information in document and records in their offices, valuable to the study. Ary et al. (2010) maintains that, simple random as a sampling technique entails each and every one of the people have the same and autonomous possibility of being incorporated in the sample the random sampling procedure was used to students as well as teachers who participated in the study. Thus, 112 respondents participated as respondents; the selection was made according to their willingness availability and interest. They were politely asked for their participation. The random sampling procedure was used to teachers and students since they possess relevant information about the problem under study. 
3.7	Methods of Data Collection
The researcher applied three instruments of data collection including, questionnaire, interview, and observation checklist/guide. The use of more than one method of data collection enabled the researcher to combine the strength of each method while correcting some of the deficiencies as to increase validity of data generated.
3.7.1	Questionnaires
In the light of this study both open ended and closed ended questionnaires were engaged as instrument of data collection. However, respondents were given questionnaires to fill when their free so as to give them enough chance to write relevant information which were then involved in the report writing. For this case privacy was maintained for each respondent since every respondent completed his/her questionnaires independently the issues if employing questionnaires in research work was also well addressed by Popper (2004:97) who insisted that, questionnaires in research has an advantage of enabling a researcher to collect a lot of information’s or data within a short period of time. 
3.7.2	Observation schedule/Guide
Observation is defined as a systematic watching of behaviour and talk in natural setting (Pope &Marys 1995). The instrument is useful when the objective of the study aims on understanding the phenomena in the natural setting hidden from, and when the phenomenon under investigation known by the public, participants, scholars have different views from the public at large (Curr et al, Lambert & Mckevitt, 2002). In this study non- participant observation was used because the researcher could not be directly involved in the teaching.  The method was used to check the actual practicing regarding fee free implementation. In that case, observation technique was employed to achieve required data for all research objectives. Observational check lists were used from which researcher collect data from the classroom setting during teaching and learning practices. In due regard, the researcher observed students and teachers ration in classrooms, students and text ratio as well as students and desks ratio in classrooms. 
3.7.3	Interview guide
In this study, interview guide was used to gather information on the contribution of fee-free education to students’ academic performance in Kinondoni District. Personal or face to face semi- structured interviews were conducted with District education officer, chief district education inspector as well as heads of schools, respondents were interviewed individually. With the interviewee’s consent, the conversations were recorded using audio recorder which makes it easier for researcher to capture the entire interview verbatim. Besides, field notes were used to supplement the recording. This helped the researcher in the analysis process and report writing, where important quotations from respondents were noted. Averages of 30 minutes were used per each interview.
3.8 Validity and Reliability of the Instruments
To ensure reliability and validity, the researcher instruments were verified by the supervisor, educational practitioners and colleagues, whereby suggestions for omissions or addition were given and all of them were accommodated. For validity, the researcher ensured that data collection methods were used to respondents who were capable in providing information and the information obtained had representative quality drawn from the entire population. While in reliability the researcher used simple questions and clear terms so that respondents understood well and provide similar questions to all in order to bring about consistent on the research findings.

3.9	Data analysis
In the light of this study both thematic and Microsoft excel as data analysis techniques were engaged. However, this was possible since that, the research was mixed in nature implying data, there were data collected qualitatively (employing interview) which were then analyzed using thematic analysis as the techniques suggested by Miles and Hurbeman (1994) to be the suitable technique for analyzing qualitative data. 
On the other hand, quantitative data which were collected through questionnaires were then subjected to Microsoft excel as quantitative data analysis techniques. However, the quantifiable data collected through questionnaires were presented in form of tables, figures, frequencies and percentages.
3.10	Research Ethics Consideration












DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1	Introduction
This chapter consists of the presentation, analysis and discussion of the data obtained from questionnaires, interview and observation. The purpose of the study was to evaluate the contribution of fee free education to students’ academic performance in Kinondoni district. First it represents data on demographic background of respondents (Table 4.1), followed by the presentation of data collected from research questions. Results are presented basing on respective three research objectives namely:
i.	To explore school aspects that has been covered by fee free Education Policy.
ii.	To examine the contribution of fee free Education Policy on enhancing Students academic performance in Kinondoni district.





4.2	Demographic Information of Respondents of the Study
Table 4.1 Distribution of demographic information 
CATEGORIES	TEACHERS	SCHOOL HEADS	DEO	STUDENTS	SCHOOLINSPECTOR	Total 
Sex 	Female	1816%	44%	-	1917%	-	4137%











Educational level 	Secondary 	-	-	-	5045%		5045%-
	Diploma	1211%	-	-	-	-	1211%-
	Degree 	2623%	44%				3027%





          Grand Total	50100%	10100	1100%	50100%	1100%	112100%
Source: Analysis of demographic information of school committee members, school heads, teachers and DEO who participated in interview sessions.
Looking at Table 4.1, majority of participants was male 63(71%) at the same time female were 37(41%) of the total participants. Moreover, Findings of the study shows that, 50(45%) are aged 10-20 years, 18(17%) of the respondents are aged 20-33 years, at that moment 23(21%) of the respondents are aged above 42 years.  For that reason, the study findings show that, majority of respondents 50(45%) are aged 10-20 years.
Also, result in the table above shows that 12(10%) are administrative officers, again 50(45%) are teachers while 50(45%) are students. The implication of the results is that as majority of the participants participated in the study were teachers and students who occupied a total of (50%) of the entire sample participated in the study. Lastly, data in the table above shows that, 50(45%) of participants are secondary students, 12(11%) had diploma education, while 30(27%) had degree, then 20(18%) had master’s degree and above. The implication of the education background seen from the figure is that majority of the respondents are those with first degree education this means that, the higher education background of the participants indicates the better the performances of works in their particular schools. 
4.3	To explore School aspects that are covered by fee free education policy 
This research objective was intended to explore school aspects that have been covered by Free Education Policy. To achieve this objective, important data were obtained through interview with DSEO, school heads as well as, chief district inspector. While questionnaires were administered to teachers (N=50) as well as students (N=50). The task was to provide answer to the following research question “what are the school aspects that have been covered by Free Education Policy? Responses obtained from questionnaires as when respondents were asked the question their answers are summarized in figure 4.4 below: -

Figure 4.1 School aspects that have been covered by fee free education policy
Source: Field Data (2019)
Data in the figure above shows that, 45(45%) of the total respondents mentioned tuition fees to be their aspect that has been covered by fee free education policy, 7(7%) mentioned textbook charges, 14(14%) mentioned uniform fees, 24(24%) mentioned community contribution while 10(10%) of the total respondents mentioned other schools-based activities to be their aspects that has been covered by fee free education policy. In supporting the above findings for instance, during interview with DSEO, school heads as well as chief district education inspector the following were found: 
4.3.1	Tuition fees 
It was found that, fee free education policy covered tuition fees which previously were direct paid by students in their respective schools. In due regard, it was indicated that students in all public schools were not supposed to pay fees as the government paid for the whole of Tanzanian students. To validate such findings for instance during interview with one of the school heads reported the followings: - 
Elimination of fees resulted in increased enrolment at schools, in some schools there was an increase of more than 100%. “As enrolment does not solely depend on the ability of parents to pay fees, the fee-free policy has led to decrease in drop-out of students. The policy has led to improvement in girls continuing with their education”.
Conversely, another school heads from school A reported the followings 
“In the past parents were reluctant to come to school because they thought we would demand money, now they come freely. The new policy has created a positive relation between schools and the community, which is good for the education of the children. It is also good for children because in the past when they were sent home they felt humiliated. Some children dropped out as a result. I am sure the new policy reduced the dropout rate in schools.”
The overall positive views were tempered by views that reflect unplanned implementation of the policy. Teachers argued that implementation of the policy without reflecting on the consequences has led to resource shortages in school. It was further found that, most teachers believed the policy favored parents and “there was nothing for teachers”. One of their major complaints was that fee -free education has increased their workload and that they should be compensated for the additional work they were doing. Their workload has increased because the enrolment, especially in standard one has increased. In supporting the study findings, the district education officer on his side he clarified the followings: - 
“The fee-free policy is good as it allows children from poor families to access primary education. It reduces the financial burden on poor families. The fee-free education benefits parents, what does it do for us? Our workload has increased without being adequately compensated for it.”
Therefore, the results indicated that the implementation of fee free education particularly the removal of school fees in public secondary schools happened to decrease truancy, drop out and increased attendance in schools. It was further revealed that parents have reduced the burden of spending in education and they are able to afford other needs to their children due to fee free education policy implementation. These results is contrary to the literature (HakiElimu,2017) which indicated that parents supported education through digging base of school building and there were no appropriate procedures of managing funds in schools. These results reflected a step ahead in improving FFE provision.
4.3.2	Uniform fees 
It was found that, since there was total abolishment of all school contributions in public schools, fees charged previously like uniform fees was likely to be abandoned as well. For instance, previously, parents were required to contribute direct to school’s money for uniform of their children, so this were stopped by the government since there were sign of corruption instead, uniform were to be brought by parents with no parents’ involvement. In due regard, parents were obviously delighted with the policy. For instance, during interview with district education officer the following were reported: - 
“We have seen families that are poor bringing their children to school now. In the past this did not happen. In the past, to enroll a child, you were required to contribute for a desk, uniform and many other contributions now you don’t have to”.
In the same line, another school heads from school E reported that, 
“The new policy is better than the previous policy when parents were asked to make contributions, as it makes it possible for children from poor families to freely enroll in school. It reduces the financial burden on families”.
Briefly, the findings revealed that due to the implementation of FFE policy in Kinondoni reduced students’ drop out and attendance, abolition of fees and contributions, increased demands of funding for school functions, engagement of parents in social and economic activities, and supply of teaching materials. These results appeared contrary in literature that indicated lack of guidelines in issuing and monitoring use of school funds and that parents’ costs were ten times government capitation grants to schools per child annually, harassment of pupils due to fees led to drop out (Daven, 2008). 
4.3.3	Text book charges 
The study findings indicated that, there were charges which were covered by parents in various public secondary schools, as it was evident that one of the charges was text book charges where parents were requested to contribute direct to schools. Therefore, this was reported to be the challenges to most parents as normally parents were supposed to contribute on text book. For instance, the chief district education inspector reported the followings: - 
“We have not seen the circular (No.6 of 2015) but what we know is what the head master has told us, we make decisions based on what the head master informs us”. The cost of photocopying the circulars and sharing those, at least with teachers, would be minimal but the benefits would have been immense.
In supporting the above findings, one of the school heads from school F had the following to report: - 
Before the implementation of fee free education policy, there were different charges which in deed disturbed parents and makes the entire community develop negative attitudes on education. Charges like textbook was seen a bottleneck to parents as parents were forced to pay on that, but the re-introduction of fee free education has made things easy parents and the entire community is happy. 
Results indicate that there were strong agreements among respondents that the government pays more on education costs. The results further revealed other means that heads of schools used to implement the policy, for example, to disseminate the government circulars and guides on FFE for the people to know and stop any kind of contributions from the parents and students, to participate in teaching and facilitating implementation of interschool examinations for students, chairing staff and school meetings for different agenda, participating in different parents’ and community meetings on the implementation of FFE.
4.3.4	Community contribution 
It was found that, there, were different perceptions by parents on what fee free education policy meant. Some believed that the government will pay for all the expenses, including food for the children. There was no clear message that was given at the meetings held at the villages. Some parents learned about the policy on radio. For instance, it was further found that, teachers used various strategies to ensure that, the community understand the central purposes of fee free education some of the strategies include educating the parents, students and other stakeholders, encouraging parents to send their children to school, ensuring that no any fee contribution is taking place at school, improving performance of students for their future life. In addition, they involved executing their responsibilities as teachers (core curriculum and extra curriculum), adhering to government directives on fee free basic education and supervising construction and rehabilitation of school facilities. Participating in planning the use of funds allocated to the school according to government directives and avoiding calling for financial contributions from students and parents were other strategies for teachers. For instance, during interview with one of the school heads from school B he reported the followings: - 
Nowadays, the government pay everything in caring education for our children, there is no direct contribution made by parents in my schools. However, as school heads we are prohibited to take any contribution from the community unless one can take if there is clear direction from the top authorities. 
In the same way, another school heads from school C clarified the followings 
Frankly speaking, as head of school and in charge of each and everything which is taking place in my school, we received order from the government that, we should stop taking community contribution since following the implementation of fee free education, the government is responsible for covering the aspect. 
It implies that, respondents demonstrated good understanding of the concept, they appeared to be aware of its contribution in the community as they claimed that FFE helped to increase enrolment of students and reduce truancy level. It was further found that, parents are responsible to contribute clothes, food and various teaching and learning materials in the provision of FFE. The study is contrary with findings by Chowa, Masa and Turker (2013) who maintained that, parental involvement influences academic performance in terms of grades, classroom behavior student’s aspiration and school completion. According to them, parental involvement depends on socio-demographic factors such as level of education and marital status and economic factors.
4.4	The contribution of fee free education policy on enhancing students’ academic performances 
This was the second research objective of the study; the goal was to examine the contribution of fee free Education Policy on enhancing Students academic performance in Kinondoni district. To achieve this, relevant data were collected all the way through interview and questionnaires from the sampled population. The task was to supply answers to the following research inquiry “what are the contribution of fee free Education Policy on enhancing Students academic performance in Kinondoni district? Respondents were requested to indicate on questionnaires the contributions of fee free education policy on enhancing students’ performances their responses are summarized in Figure 4.4 below: -

Figure 4.2 Contribution of fee free education policy on enhancing students’ academic performances 
Source: Field Data, (2019)
Data in the figure above indicates that, 23(23%) of the total respondents mentioned contribute to better teaching and learning strategies to be the contribution of fee free education policy on enhancing students’ academic performances, 42(42%) mentioned adds creativity, knowledge and confidence to teachers and students, 25(25%) mentioned encourage students in their learning while 10(10%) of the total respondents mentioned teachers acquire better way to write schemes of work and lesson plan as the contribution of fee free education policy on enhancing students’ academic performances. 
4.4.1	Teachers acquire better way to write scheme of work and lesson plan
Respondents in the sampled schools claimed that the implementation of fee free education policy had contributed to teachers’ better way writing scheme of work and lesson. It was advocated that, most of teachers especially after the re-establishment of the fee free education policy started demonstrating and composing schemes and lesson plan which automatically assisted them to teach crowded classes as well as constructing teaching materials which equip all learners in their respective classes. To validate the above study findings for instance during interview with one of heads of school he stated the following remark:
The re-establishment of fee free education policy enabled teachers to write competence-based lesson plan, and it is from these teachers teach effectively as a means to cope with the increased enrolment rate in most of our secondary schools. Additionally, all school teachers are competent in preparing scheme of work, lesson plan which are interactive to make sure that they include all learners during teaching and learning process (Interview, head of school A,2019).
The implication of the quotation above is that, teachers in most schools teach particularly by considering number of students in their schools. This goes hand in hand with the scheme and lesson plan preparation as teachers in their particular school prepare schemes and lesson plan inclusively so that all learners would capture and get understand on the subject matter. The study findings concur with the study findings by Ndunguru (2018) who maintained that, teacher’s better way of teaching is a result of the best preparation of schemes and lesson plan which are basic in planning classroom practices for better students’ performances. It was further revealed that, though teachers applied necessary skills there are other challenges facing teachers in their teaching practices like difficult in implementing interactive teaching due to nature of classes other challenges being availability of books to accommodate all students. Equally, another school head from school A made the following remark:
Frankly speaking teachers has tried to their level best to make sure that the introduction of fee free education which in deed changed the modality of teaching has made them prepare lesson plan and scheme of work in accordance to the situation. For instance, teachers’ uses interactive teaching methods so as to ensure that their students are equipped with all the necessary information and are enjoying the teaching and learning process (Interview, a school head from school a, 2019).
It implies that, the introduction of fee free education policy in Tanzania has made remarkable changes to teachers particularly the teaching and learning process. For instance, the study findings found that, teachers adopted new styles of preparing schemes and lesson plan there were new techniques which teachers started to incorporate in their preparation of schemes like the use of more interactive teaching than lecture methods, they also started use of role play as well as group work. All these techniques were re-introduced in their plan of teaching (schemes and lesson plan so as to ensure that they teach effectively and efficiently in their particular schools and subjects. The study findings are supported by Massouleh, and Jooneghani (2012) who maintained that, in learner-centered instruction, the learner is permitted to decide what he/she wants to learn and how he/she wants to learn. The teacher, for instance, can let the students to choose their own topics, have groups work together on a writing project, and ask students to peer review their classmates’ papers. Thus, free chances that students are given allow them to gain deeper understanding on the chosen topic. In the same way during interview with the DSEO the following recap were captured: - 
At the district level as the in charge of all education matters in my district, is imperative that, fee free education policy has brought changes in the teaching style of our schools and our emphasis is on our teachers we encourage them to prepare lesson plan and scheme of work which are student centered as a means to make sure that students gain deeper understanding on the subject matter (interview with the DSEO, 2019).
It is quite evident that, re introduction of fee free education policy in Tanzania has greatly contributed in enhancing teacher’s preparation of lesson plan and scheme of work as this is evidenced by the narration of teachers above.  
In the same line, data obtained from observation indicated that, most of the Teachers’ guide books, scheme of work and lesson plan recommended the use of interactive methods when teaching. Thus, teachers use interactive teaching as suggested in their lesson plan though the challenges were on the nature of classes, and inadequate teaching and learning materials. Generally, the study findings indicated that, fee free education policy has contributed a lot in enhancing teachers to change their modality of preparing schemes and lesson plan which are basic in planning classroom practices for better students’ performances. The study findings concur the study findings by McGregor et al (2000) who insisted that, better schemes and lesson plan boost students in their classes to demonstrate one or more of these indicators of enhanced learning, much greater conceptual understanding, more complex critical thinking skills, better class attendance and greater confidence. In due regard there is a need for insisting teachers to change modality of preparing schemes and lesson plan for effective and efficiency teaching and learning processes. 
4.4.2	Better teaching and learning strategies
It was reported that the introduction of fee free education policy has led to improvement in the teaching and learning strategies since the policy has made teachers acquire new skills, teaching approach as well as knowledge on the better way of teaching particularly teaching overcrowded classes with limited resources, as a result when they put into their creativity into practices their impacts is seen in students’ performances. This claim is evidenced by the following narration given by the chief district school inspector during an in-depth interview: - 
In deed the re-establishment of fee free education policy among many other weaknesses at least there is improvement in the teaching since teachers teach effectively different from the previous where teachers relayed much on tuition instead of offering their expertise to their students in classes. However, the use of interactive teaching methods has made class active especially when teachers use teaching methodology that encourage students centered learning such as role play, hot seat, group discussion and presentation. And that raises the performance. (Interview with the chief district inspector 2019).
The quote signifies the fact that, changing the modality of teaching in secondary schools was attributed by the re-introduction of fee free education policy. It was for instance found that, teachers were likely to use student centered learning as a means to make sure that they cover all important areas in their teaching as well as making sure that, students master the subject matter. The study findings are supported by Salema (2005) who revealed that in the fee free education policy teachers are preferred by students centered learning where teachers use: role-play, drama, class discussion and brainstorming. It was further found that teachers may perhaps select student centered leaning because of the value they add in the teaching and learning process. In the same line, one of the school heads from school C contended that: 
As for me, the only thing to say in this regard is teachers enjoy teaching because they know how to prepare their teaching and learning materials. However, teachers know how to prepare teaching and learning material using available resources such as boxes and ceiling boards for the purpose of improving efficiency during teaching and learning process (interview with head of school from school C, 2019).
The implication of the quotation above is that, through the re-establishment of the fee free education policy teachers has acquired new teaching strategies and skills which in turn when those new acquired techniques used greatly contribute to students’ academic performances in secondary schools. The study findings revealed that, teachers in secondary schools through the introduction of fee free education policy has acquired important skills which ultimately improved their teaching and learning modality in schools. The study finds are in line with the study by Angela et al (2016) who maintained that teachers reported to provide feedback to students and give advice on how to improve; students are given explanation when not pleased with the assessments. Additionally, McCombs (2000) emphasizes the role of positive feedback between student and instructor and the significance of an encouraging environment of learning both in and outside the classroom that allow all students to be better invested in their learning experience. 
4.4.3	Adds creativity, knowledge and confidence to teachers and students
It was revealed that; fee free education policy develops teachers’ and students’ knowledge and make them become more creative in designing their teaching strategies which make students active and participate effectively in learning. As a means to attain this, the government has introduced various training, seminal and workshops with the main aim of helping teachers in making learning more interesting and effective and using imaginative approaches in the classroom. For instance, during in depth interview one of the school heads from school D reported the followings: -
Through the introduction of fee free education policy, we got knowledge and skills and we are creative enough specifically on how to teach the hard/difficulty Topic, how to conduct evaluation, and how to construct examination. For instance, we are now happy to apply various teaching techniques (interview with the school heads from school D, 2019).
It implies that the re-introduction of fee free education policy has made teachers to be more creative as they indeed use available resources in their particular areas to prepare the teaching practices. However, though teachers started to teach very big classes with large numbers of students but they were reported to be very creative and confident to make evaluation. All this were reported to be effective after the introduction of fee free education policy in Tanzania. In supporting the above findings Ndunguru (2018) maintained that during examining teachers who teaches large classes in public secondary schools it was found that teachers uses textbooks, the chalkboard and notes they made. None of the teachers used wall maps, charts, computers and the local environment. This is an evidence of the creativity shown by teachers in secondary schools. During interview with the district education officer the following narrations were captured: -
Fee free education policy has given teachers confidence and creativity as they are happy and comfortable with what they are doing, specifically on how to write specific objective and assessment tools. So, the issue of overcrowdings is not an issue still teachers are performing their tasks effectively and efficiently (FGD, from school B, 2019)
It implies that, when teachers are creative enough to help students in their learning is where students become more encouraged and motivated to alter better students’ academic performances Generally, the study findings indicated that the better the creative, knowledge and confidence among teachers the better the academic performance of students in secondary schools. However, the study findings further revealed that, most teachers though they were creative and confident enough but some lacked basic skills and knowledge on how to engage their students during teaching and learning process. The study findings are supported by the study findings by Maganane (2010) who showed that students were not created with conducive learning environments, and teaches demonstrate the practical part and the students remained passive learners and observers. It is also reported that in few occasions’ students were exposed to real life environment. Thus, following lack of special skills and knowledge, methodological competence and communication competence for teachers, there is a necessitates for placing much emphasis on involvement of learners for better students’ performances 
4.4.4	Encourage students in their learning
Teachers were on the views that, as the introduction of fee free education policy teachers started to use students centred learning due to overcrowded. Thus, when teachers engage students in the teaching and learning process students feel to be valued as they perceive to be the source of the learning. In due regard students are encouraged to be active, innovative and creative. This has an impact of motivating students and improves their performances. In due regard, during interview with one of the school heads from school E claimed the followings: - 
Students enjoy the learning when they are treated as a source of learning; they become encouraged on reading books since they prepare for presentation they have to read different books. However, there is reduction of number of absentees in the classrooms since interactive way and field trip make them enjoy learning for instance when they go for the study visits they all join the trip and when they come back they write and presents to their fellow students what they have learnt, though they are not good in language they speak broken but more important is that they understand each other. Students enjoy learning since they are the one to plan, prepare, and present in front of others. (Interview with school heads from school E, 2019).
It implies that fee free education policy has made teachers change the interaction with their students as it was found that, teachers developed friendly environment which automatically motivated students to develop positive attitudes with schools. Additionally, it was found that, students felt free to participate in the classes since teachers were likely to use interactive teaching techniques. In due regard, the use of friendly teaching methods which was introduced after the re-establishment of fee free education policy has encouraged students to develop positive attitudes in their learning which in deed contributed to better students’ academic performances in secondary schools. In the same way, during an in-depth interview with one of the school heads from school F the following recap were made:


In my school we are encouraging students to be sources of learning in classes since we guide them on the selection of topic but the entire discussion teachers left to students particularly for form III and IV teachers use group discussion, some time they used to divide students in groups for discussion but not all of the time. (Interview with school head from school F, 2019).
The above statements mean that, fee free education policy has enabled students to discover their potentials in which have positive impacts in their performances. Generally, the study findings revealed that when students are given chances to actively participate in the class room they become motivated and encouraged and develop positive attitudes toward learning hence better students’ performances. The study findings are supported by the study findings by Massouleh, & Jooneghani (2012) who found that, when teachers involve students during teaching and learning process learner is permitted to decide what he wants to learn and how he wants to learn. It was further found that, the teacher, for instance, can let the students to choose their own topics, have groups work together on a writing project, and ask students to peer review. Thus, students should be given free chances that allow them to gain deeper understanding on their learning. 
4.5	Challenges facing schools towards the implementation of fee free education policy 
This section presents the last research objective of the study which attempts to examine challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district. The question asked was “what are the challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district? To achieve that, data were collected all the way through interview and questionnaires with the sampled respondents. It was the researcher’s assumptions that, there must be challenges towards implementation of fee free Education Policy in Kinondoni district. Data obtained through questionnaires are documented in the figure below: - 

Figure 4.3 Challenges facing schools towards the implementation of fee free education policy 
Source: Field Data (2019)
Data in the figure above shows that, 13(13%) of the total respondents mentioned quality of education as one of the challenges facing schools towards the implementation of fee free education policy, 32(32%) mentioned overcrowded in the classes, 13(13%) mentioned inadequate teaching and learning material, 15(15%) mentioned equity and equality, 17(17%) mentioned low motivation among teachers while 10(10%) mentioned community and parents participation as  challenges facing schools towards the implementation of fee free education policy 
4.5.1	Overcrowded in the classes 
It was reported that, in appropriateness between classrooms against number of students is among the challenges implementation of fee free education policy in Tanzania as it is obvious that in many schools there are students overcrowd which hinder effective teaching and learning process. For instance, during in depth interview with one of the school heads from school G had the following to report:
Big number of students in one class makes difficult the teaching and learning process for instance in my schools particularly form one class there are 83 students, they sit up to the blackboard. Therefore, having such number of students in a single class is almost challenging making it different with the national teachers’ students’ ratio (1:40). This makes difficult for teacher to teach and make sure that all students participate in learning. (Interview with the head of school from school G, 2019).
It implies that, overcrowded in classes has hindered the teaching and learning process in secondary schools. Under such a situation students’ academic performance is likely to be affected. Kutner (1973) provides that inadequate classrooms and unmanageable class sizes make teaching/learning quite undesirable. Sumra (2003) points out that class sizes studies in developing countries have shown significant association with student’s performance and satisfaction. Having fewer children in a class reduces the distractions in the room and gives the teacher more time to devote to each student.
In the same way during observation it was noted that, most classes had large number than the normal capacity as in some class students had to sit near the blackboard in such a way that teachers had no even place to sit when teaching. 

Photo 1: Students studying in a congested classroom in Kinondoni District
Source Field data (2019)
The problem of too large population of students in classrooms does not create favorable situation for learning which can lead to poor academic performance of students. In general, the study findings revealed that, in most schools’ teachers in their teaching classes experience large number of students which make teaching process to be difficult. For instance, in one of the schools it was found that students had to sit up near the blackboard, in that regard teachers had no even place to sit and teach comfortably hence this act de-motivate teachers. In the same way Komba and Nkumbi (2008) recommended that, overcrowded in the classes is an issue of special attention since it hinders teaching and learning process. Therefore, there is a need for the government to construct enough classes so as to conform to the national students’ teachers’ ratio (1:40).
4.5.2 Inadequate teaching and learning materials
In many schools it happens that there is inadequate teaching and learning materials comparing to numbers of students in classes. For instance, in appropriateness between students and text book ratio, lack of library to facilitate students better learning, weak use of interactive teaching methods like role play, focus group discussion, field trip just to mention the few. To add value from what it was mentioned during in depth interview one of the heads of schools from school B had the following to report: 
In our school we have the challenge of books especially for subject teachers as you find four books of geography for 83 student we don’t have libraries for student to read however Student are not interested in borrowing books, they don’t have a culture of reading. Even if you encourage them to borrow they are scared of being stolen by others. (Interview with school heads from school B, 2019).
It implies that the issues of poor student academic performance are attributed but various factors one being the issues of inadequate teaching and learning materials in most of secondary schools. For instance, it was found that, students had to share books in a group of not less than face students per each book not only that but also, the issues of libraries where students would go for borrowing books was an issue where there was no library in schools and in some schools, there were libraries while no books or even there were books which are outdated thus had no value to students’ academic performances. Study findings are supported by Reche, Bundi, Riungu, and Mbugua (2012) who revealed that, inadequate monitoring of head teachers, poor prior preparation for teachers to teach, lack of motivation for teachers, large teaching load, absenteeism by both teachers and students, students’ lateness to school, contribute to poor academic performance. Sending students’ home for various reasons such as school fees and indiscipline cases make students to miss valuable learning time, sporadic and chronic absenteeism, shortage of teachers and libraries are some of the factors that contribute to poor academic performance for students do not get full dose of the subject content. In the same way, during interview with the chief district education inspector, the following were stated:
No libraries and books for student to study no books for some of the subject. Teachers have only four books from which they have to move with them from one class to another this makes student difficult to have reference books. (FGD, from school C, 2019).
As the top most, mentioned challenges by almost respondents in schools, teachers were on the views that, since there is no enough teaching and learning material it is difficult to implement fee free education policy, not only that there is no enough books and desks but also nature of the classes are unsupportive. It was further found that, there are serious problems since most students cannot access laboratories and library. Under such a situation teaching science subjects becomes a mere dream. Awokoya (1975) agrees that we live in a world where science and technology have become an integral part of the world culture; therefore, the role of science and technology should not be overlooked. Morsha (2000) observed that there is a direct link between availability of basic teaching/learning facilities and students’ academic performance. Through observation researcher identified some laboratories with insufficient equipment. 

Photo 2: Laboratory with insufficient furniture and laboratory equipment’s in Kinondoni District
Source: Field data (2019)

In that regard, teachers proposed availability of the teaching and learning materials. In the same way, (Kuchah and Smith, 2011; Tabulawa, 2003) found out that, it is the question of teaching and learning resources. For instance, classes are big up to 100 students with limited classes, text books, computers and limited school surrounding resources while scholars emphasize the importance of learning resources in making a student active and constructor of ideas. Thus, learning resources are important to make teaching and learning process successful.
4.5 3	Low motivation among teachers
In most public secondary school teachers are not motivated as they sometimes lose hope, it happens that there are numbers of de motivators to teachers like, low recognition, apperception as well as working with no allowances (teaching, transport and responsibility allowances). Furthermore, science teachers apart from working in difficult environment as they sometime use their precocious time in preparing laboratory equipment for practical while they are not even given allowances. For instance, during in depth interview with one of the school head from school H the following were reported:
In general, we are not motivated as we have so many problems at the same times fee free education policy require us to teach effectively and efficiently and make teaching and learning materials that available within our local environment we feel like not troubling because of not being promoted, recognized, appreciated and not even given allowances. (Interview with school head from school H, 2019).
It implies that, teachers were not considered and heard into problems and challenges facing them on the implementation of fee free education policy. For instance, it was found that, teachers claimed that, not the government who are the employer of teachers, not the parents where teachers teach their children and not even students themselves value teachers in whatever they are doing. This has been the greatest challenges even in the implementation of fee free education policy since teachers sometimes they consider salaries instead of considering students performances as a results student fail in their examinations’. 
In the same way, Mwenda, Gitaari, Nyaga, Muthaa, and Reche; (2013) supported the study findings by maintaining that the problem poor students’ academic performance is caused by inadequate teaching force that is most of schools were found to have shortage of teachers, students` absenteeism, poor entry marks, and poor assessment techniques as well as teaching methods applied by teachers. Poor learning styles employed by students are among the factors that contribute to students` poor academic performance. In the same way, during interview with one of the school head from school E the following were reported: - 
Teachers are not motivated because they have not been paid their allowance, so they don’t see why they have to straggle for making teaching and learning material as they claim that de motivation is caused by the government as is not considering teachers claims (interview with school head from school E, 2019).
The quotation above signifies the fact that, teachers are de motivated with teaching as the biggest challenge being incentives packages’ as it happens that teachers spend their private time with no recognition which to large extent to motivate them. In that regard, most of teachers were on the views that there is a need for motivating them through provision of incentives. The study findings were also supported by the findings by Meena 2009; Mosha, 2006;).who reported that teachers are faced with different challenges including the disdained responsibility, lack of teachers’ motivation, lack of organization support, teachers’ moral problem or professional misconduct and inadequate opportunity to access profession development. 
4.5 4	Community and parents’ perception 
It was found that there is a challenge of community and parents understanding regarding fee free education as parents were not ready to contribute any this for their children’s in schools this has changed to be the challenges since weak corporation between students and teachers have reported to have negative impacts on students’ academic performances. The study findings further found that, in secondary schools there is a big shortage of science teachers in the country and it has not been possible for the government to allocate science teachers as required. Schools hired students who had either finished Form Six or graduated from universities on temporary basis. These temporary teachers were paid from parental contributions. As schools cannot ask parents to contribute and, as schools have not been provided with funds for the purpose, schools are unable to hire teachers. During interview with the district education officer he reported the following: - 
“The government should allow parental contributions for some specific activities like hiring of science teachers. There are parents who are more than willing to contribute to ensure that their children get properly educated and do well in examinations. If we do not have a chemistry teacher and the government does not provide us with one and it also does not allow parents to contribute to hire one, then students will suffer. 




SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
In this chapter, the summary of the findings, conclusion and recommendations are clearly presented.
5.2	Summary of the Study
The study investigated the contribution of fee-free education to students’ academic performance in Kinondoni District. The study was guided by the following specific objectives which were; to explore school aspects that have been covered by fee free Education Policy, to examine the contribution of fee free Education Policy on enhancing Students academic performance in Kinondoni district and to examine challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district. While purposive and simple random sampling techniques were employed to obtain sample size of 112 respondents out of which were education officer (1), chief district education inspector (1), heads of schools (10), Teachers (50) as well as students (50). Moreover, the study involved ten secondary schools in Kinondoni Municipality in Dar es Salaam. The literature review presented the concept of fee free education, the review of theories related to the study, empirical studies and knowledge gap as well as theoretical framework 
Mixed research approach was employed, in that regard, survey research design was used, and then interview, observation and questionnaires were employed as data collection techniques. Whereby Interviews were conducted to the District Secondary Education Officer (DSEO), Chief District Education Inspector and Heads of Secondary Schools (HOSS) while questionnaires were directed to teachers as well as students. Since the approach of the study was mixed then, the content/ thematic analysis was employed for qualitative data while Microsoft excel was employed for quantitative data. 
5.3	Summary of the Research Findings
The findings have revealed various issues related to the study objectives. Based on the first research objective it was found that, aspects that have been covered by the fee free education policy by the government includes: tuition fees, textbook charges, uniform fees, community contribution as well as other schools-based activities. It was also found that the implementation of fee free education particularly the removal of school fees in public secondary schools happened to decrease truancy, drop out and increased attendance in schools. It was further revealed that parents have reduced the burden of spending in education and they are able to afford other needs to their children due to fee free education policy implementation.
Based on the second research objective it was indicated that, fee free education policy contributes to better teaching and learning strategies, enhancing students’ academic performances, adds creativity, knowledge and confidence to teachers and students, encourage students in their learning as well as teachers acquired better way to write schemes of work and lesson plan. It was also found that, the introduction of fee free education policy has led to improvement in the teaching and learning strategies since the policy has made teachers acquire new skills, teaching approach as well as knowledge on the better way of teaching particularly teaching overcrowded classes with limited resources. It was further found that, fee free education policy develops teachers’ and students’ knowledge and make them become more creative in designing their teaching strategies which make students active and participate effectively in learning.
Based on the last research objective it was found that, there were several challenges in the implementation of fee free education policy the noted challenges include: quality of education, overcrowded in the classes, inadequate teaching and learning material, equity and equality, low motivation among teachers as well as community and parent’s participation. It was further found that, there is inadequate teaching and learning materials comparing numbers of students in classes. For instance, in appropriateness between students and text book ratio, lack of library to facilitate students better learning, weak use of interactive teaching methods like role play, focus group discussion, field trip just to mention the few. It was also found that, in most public secondary school teachers are not motivated as they sometimes loose hope, it happens that there are numbers of demotivators to teachers like, low recognition, apperception as well as working with no allowances (teaching, transport and responsibility allowances).
5.4	Conclusions
From the findings, this study draws the conclusion that free fee education is not a significant factor that direct contributes to student’s academic performance. From this research, the researcher identifies factors that contributes directly to student’s academic performance include: proper number of  teachers according to the need of the schools, classroom with sufficient desk, full equipped laboratory and library, teacher’s houses and student’s hostel around the school compounds etc. also, appropriate number of teachers is very important in schools for good students’ academic performance as they can have enough time to prepare lessons and teaching effectively. Enough teachers in schools enable them to timely finish subject syllabus and attend individual student’s problems due the fact that different students have different abilities in grasping information and understanding, and provide students with enough exercises; Shortage of teachers in schools contributes to poor student’s academic performance. It is further concluded that, availability of proper learning infrastructure promotes student’s academic performance. These include full equipped laboratory and library, classrooms with sufficient desks that facilitate students’ ratio of 1:45 means one class forty-five students, teacher’s houses and student’s hostel. For instance, student’s hostels facilitate easy conduct of remedial classes whenever needed since all students are available around school compounds and gives more time for private study. 
5.5	Recommendations for Action
In the light of the study findings, discussion, and conclusions. Recommendation for action are;	 
i.	It is recommended that the government should employ reasonable number of teachers for all subjects. Teachers should prepare their lessons and teach effectively and efficiently by using appropriate teaching methods. Also teachers should use more time to help students, provide more exercises and give immediately feedback.
ii.	Also, the community and the government should collaboratively build laboratory, library, student’s hostels, teacher’s houses in each school as a means to combat the problem of poor performance of students in Community Secondary Schools. Schools should construct more play grounds other than football and netball to provide a room to more students to engage in sports and games to make them active physically and mentally. 
iii.	The quality assurance and monitoring department in the district should be supported to visit schools regularly. Their regular visits are expected to provide support to teachers and schools in terms of technical and professional challenges in teaching and in operation of the school.
iv.	However, it is recommended that, since the government has planned to deliver free education, including abolishing school fees and other contributions. It is imperative for the government to provide all necessary support, fund, qualified teachers and ensure conducive learning infrastructures for students to improve their academic performance. The government should improve education policy that focusing on improvement of learning infrastructure and employ required number of teachers. Also, policy can focus on parent’s contribution out from fee contribution can contribute some tokens to improve learning infrastructure at schools. 
v.	For the purpose of increase community participation and minimize challenges in school related activities of implementing fee free education, there are needs for the community and government to introduce regular programs to educate parents, students and community on the concept of fee free education. 
vi.	In ensuring commitment of teachers and heads of schools to implement fee free education in schools, the working conditions should be improved through remunerating teachers properly, building houses for teachers, ensuring transport for students and teachers, establishing sanitary services, ensuring in-service teachers training, and availing them with teaching resources.
5.6	Recommendation for Further Research
Based on the research findings of this study, the following future studies are recommended:
i.	There is a need for a continuation of the same study to be conducted with a large sample including all public schools in Tanzania as an existing study cannot be conclusive.
ii.	Equally, the same study could be undertaken using different methodologies and different research tools in order to have further reliable findings to be generalized in Tanzania.
iii.	There is need to undertake a comparative study between government and non-government secondary schools on the contribution of fee-free education to students’ academic performance in which the findings from the study could be productive to the government especially on fee free education.
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QUESTIONNAIRE FOR TEACHERS AND STUDENTS
Dear Respondent,
My name is Haika B. Herry I am doing a study on assessing the contribution of fee free education to student’s academic performance in Kinondoni District. This questionnaire intends to obtain information relating to the full implementation of fee free education in improving student’s academic performance.
PART I. BACKGROUND INFORMATION OF THE RESPONDENTS
Please put a tick (√) in an appropriate box of the correct information
1. Category of respondent
  	A) Administrative officer 	(     )   
           B) Teacher                      (       )  
           C) Student                      (        )
2. Gender of respondent
	A: Male			(	) 	
           B: Female			(	)
3. Age of respondent
           a) 18-20 			(         	)  
           b) 21-30 			(        )    
           c) 41-50 			(        )  
           d) Over 50			 (        )
4. Academic qualifications,
a)	Secondary               (         )
b)	Diploma                  (         )
c)	Degree                    (         )
d)	Masters and above   (          )
PART II QUESTIONNAIRES
B: Research Objectives 
Aspects that have been covered by fee free Education Policy









6. Can you say on what are the school aspects that have been covered by fee free Education Policy?
……………………………………………………………………………………………………………………………………………………………………………………………………………

2.	The contributions of fee free Education Policy on enhancing Students academic performance in Kinondoni district
 What are the contributions of fee free Education Policy on enhancing Students academic performance in Kinondoni district? Kindly cycle where appropriate 
i.	Contribute to better teaching and learning strategies
ii.	Adds creativity, knowledge and confidence to teachers and students
iii.	Encourage students in their learning
iv.	Teachers acquire better way to write schemes of work and lesson plan
3.	Can you say something on the contributions of fee free Education Policy on enhancing Students academic performance in Kinondoni district?
…………………………………………………………………………………………………………………………………………………………………………………………………………….
3.	Challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district
 What are the challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district? Kindly cycle where appropriate 
i.	Quality of education
ii.	overcrowded in the classes
iii.	Inadequate teaching and learning material
iv.	Equity and equality
v.	Low motivation among teachers
vi.	Community and parent’s participation
4.	Can you say something on the challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district?
……………………………………………………………………………………………………………………………………………………………………………………………………………
Thank you for your corporation. 

APPENDIX 1I
INTERVIEW GUIDE FOR DSEO, SCHOOL HEADS AND SCHOOL INSPECTOR 
Dear Respondent,
My name is Haika B. Herry I am doing a study on assessing the contribution of fee free education to student’s academic performance in Kinondoni District. This interview guide intends to obtain information relating to the full implementation of fee free education in improving student’s academic performance.
i.	Can you say on what are the school aspects that have been covered by fee free Education Policy?
ii.	On your view what are the contributions of fee free Education Policy on enhancing Students academic performance in Kinondoni district?
iii.	What type of teachers’ academic supervision available at school?
iv.	What are the challenges facing schools towards the implementation of fee free Education Policy in Kinondoni district?  
v.	In order to increase student’s academic performance what should be done?









(i)	What is the subject’s topic taught during a lesson? 
(ii)	What are the methods used in teaching?
(iii)	 What activities taking place (e.g. group discussion, brain storming, pair share, etc.)?
(iv)	What prevents lesson effectiveness? 
(v)	What is the number of students in a class? 
(vi)	What is the number of materials used (models, books, maps, diagrams, etc.)?
 School environment
(i)	Are instructional materials and resources like laboratories, libraries, computers, books, charts, maps, diagrams and models available in this school? 
(ii)	What is the number of students for science and art subjects in each class? 
(iii)	Is there a library at this school? 
(iv)	Is the library used effectively? 
(v)	Is the library equipped with enough books?
(vi)	 Is there a laboratory for biology, physics and chemistry subjects? 
(vii)	Are available laboratories equipped with chemicals and equipment’s? 
(viii)	Are teachers attending in classes according to subjects’ timetable?







Contribution of FFE on students’ academic performance
- Contribute to better teaching and learning strategies
- Adds creativity, knowledge and confidence to teachers and students
- Encourage students in their learning
- Teachers acquire better way to write schemes of work and lesson plan

Aspects covered by FFE 
 - Tuition fees
 -Text book charges 
- Uniform fees
-Community contributions 
- Other schools-based activities

Challenges in the implementation of FFE 
- Quality of education
- overcrowded in the classes
- Inadequate teaching and learning material
- Equity and equality
- Low motivation among teachers
- Community and parent’s participation



